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Ⅰ. Introduction

Aseeminglyintractableproblemthatbesetsmoderneducationishow

toraisetheachievementlevelsofindigenousandotherminoritized

studentssothattheeducationaldisparitiesthatafflictthesestudentscan

beaddressed.Theterm minoritizedreferstoapeoplewhohavebeen

ascribedthecharacteristicsofaminority(Shields,Bishop,&Mazawi,

2005).Tobeminoritized,onedoesnotneedtobeinthenumerical

minoritybutonlytobetreatedasifone’spositionandperspectiveare

oflessworth;tobesilencedormarginalised.Hence,forexample,in

schoolsontheNavajoreservationwithover95% ofthepopulation

beingNavajoorinBedouinschools,wefindcharacteristicsofthe
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studentssimilartothosewemayfindamongMāoriinmainstream

schoolsinwhichtheyareactuallyinthenumericalminority.Also

includedinthiscategoryaretheincreasingnumberofmigrantsinto

Europeancountries,populationsofcolororpoverty,andthosewhose

abilitiesand sexualpersuasionsdo notbelong to the perceived

mainstream.

Therearenumerousexplanationsaboutwhyindigenousandother

minoritizedgroupsfrom aroundtheworldcontinuetosufferfrom the

immediate and long term effects of educational disparities on

employment,socialwell-being,andhealth.Thesetheoriesrangefrom

deficitnotionsaboutthepaucityofliteratureinthechildren’shomes;

thelackofpositiveeducationalexperiencesandexpertiseamongtheir

families;lackofmotivationamongparticulargroupsofstudents;the

negativeimpactsofpeercultures;theimpactofthegenerallylow

socioeconomicstatusofthefamilies;theimpactofchildpovertyand

abuse;thelackofpositiverolemodels(includingthoseofsuccessful

membersofindigenousandotherminoritizedgroupsinschools);and

theneocolonialnatureoftheschoolsystem.Itisafeatureofmostof

thesetheoriesthattheyfocuseitherontheproblemsthatthechildand

theirfamiliespresenttotheschoolorthattheschoolpresentstothe

families.Lesscommonareexplanationsthatfocusonwhatactually

happensbetweentheparticipantsofeducation;thatis,therelationships

thatexistwithintheschool’sclassroomsandbetweentheschooland
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thefamilieswithinthewidersociety;ortheimpactofthepower

imbalancesthatexistin thewidersocietythatarereflected and

reproducedwithinthenation’sclassrooms.

Ⅱ. Research Evidence

Fundamentalto thisanalysisofexplanatory theoriesaboutthe

phenomenaoflowachievementamongindigenousandotherminoritized

studentsistheunderstandingthatwhenteachingoccurs,progressis

decideduponandpracticesaremodifiedas“adirectreflectionofthe

beliefsandassumptionstheteacherholdsaboutthelearner”(Bruner,

1996,p.47).Thismeansthat“ourinteractionswithothersaredeeply

affectedbyoureverydayintuitivetheorizingabouthow otherminds

work”(Bruner,1996,p.45).ToFoucault(1972),suchtheorisingisseen

intheimagesthatteacherscreateintheirmindswhenexplainingtheir

experiencesofinteractingwithindigenousandotherminoritizedstudents.

Theseimagesareexpressedinthemetaphorstheyusethatarepartof

thelanguageorthediscoursesaroundeducationthatalreadyexistfor

considerableperiodsoftimeandwhichstruggleagainsteachotherfor

explanatory power.Itisthrough these metaphorsthat teachers

subsequently organise classroom relationshipsand activities.Hence,

discourseshaveapowerfulinfluenceonhowteachers,andthosewith
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whom they interact,understand orascribemeaning to particular

experiencesandwhateventuallyhappensinpractice.Inshort,particular

discourseswillprovideteacherswithacomplexnetworkofexplanatory

imagesandmetaphors,whicharethenmanifestintheirpositioning,

whichthenwilldetermine,inlargepart,howtheythinkandactin

relationtoindigenousandotherminoritizedstudents.

Theimpactofteachers’discursivepositioningonindigenousandother

minoritizedstudentachievementisseenwhenitisunderstoodthatsome

discoursesholdsolutionstoproblemsthataffectthesestudents,while

othersdonot.Forexample,ifthediscoursethattheteacherisdrawing

from explainsindigenousandotherminoritizedstudents’achievement

problemsintheirclassroomasbeingduetoinherentorculturallybased

deficienciesofthechildrenoroftheirparentsandfamilies,thenthe

relationshipsandinteractionsthatteachersdevelopwiththesechildren

willbenegativeandtheywillengagestudentsinlowqualitypedagogic

contentandskillprogrammessuchasremedialactivitiesorresortto

traditionaltransmission strategies. In addition,and perhaps not

surprisingly,indigenousandotherminoritizedstudentswillreacttothis

experiencenegativelywithconsequentnegativeimplicationsfortheir

attendance(theywilloftenvotewiththeirfeet),engagementand

motivationforlearning(theywillbemetwithbehaviourmodification

programmesandassertivediscipline),andachievement(whichremains

lowerthanchildrenofthemajorityculturalgroupsintheclassroom,
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and in manycasesin theworld,thegapscontinuetowiden).

Conversely,ifthediscourseofferspositiveexplanationsandsolutions,

thenteacherswillmorelikelybeabletoactinanagenticmanner,

seeingthemselvesasbeingabletodevelopqualitycaringandlearning

pedagogicrelationshipswithindigenousandotherminoritizedstudents.

Whensuchcontextsforlearningaredeveloped,asevidencedintheTe

Kotahitangaproject(Bishop,Berryman,Powell,&Teddy,2007;Bishop,

Berryman,Tiakiwai,&Richardson,2003)thatfocusesonimprovingthe

achievement ofindigenousMāoristudentsin mainstream,public

secondaryschoolsinNew Zealand,Māoristudentsrespondpositively

with measurable increases in engagement, attendance, retention,

motivation(Bishop,Berryman,Powelletal.,2007;Meyeretal.,2010),

andachievement(Bishop,Berryman,Wearmouth,Peter,& Clapham,

2011;Meyeretal.,2010).

Furtherstudiessupportthisconclusion.Thefirstexampleconsidered

thedeterminantsofstudentleadershipinschoolstherebydetermining

thekeystoimprovingstudentachievement(Dempster,2011).The

argumentisthat“itistheimmediacyofthesenseofconnectionand

belongingtheyexperiencewiththeirteachersandtheirpeersthat

governsthesenseofidentificationstudentshavewiththeirschools.Only

then is engagement in allaspects oflearning,curricular and

co-curricular,enhanced,andoncethisoccurs,thedesiretotakeon

leadershipresponsibilitiesinmattersofschoolcitizenshipiselevated(p.
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97)”.Dempstercontinuesbysuggestingthat

how wellchildrenandyoungpeoplearetreatedbytheir

families,teachersandpeersisafundamentalinfluenceonhowwell

theybecomeconnectedtotheirschools.Furthermore,thereis

support for the proposition that experience of reasonable

empowermentandaclimateofparticipatorysocialengagement

(bothfactorsinfluencingleadership),areknowntodevelopin

studentstheverysocial,emotionalandcognitiveattributesthat

facilitateimprovementsinacademicachievement(p.97).

Thesecondexampleisameta-analysisbyCorneluius-White(2007

citedinHattie,2009)basedon119studieswith1,450effects,which

wasbasedon355,325students,14,851teachers,and2,439schools.In

thisanalysis,therewasacorrelationof0.34(d=0.72)acrossallperson-

centeredteachervariablesandallstudentoutcomes(achievementand

attitudes).Hattie(2009)usestheseresultstoarguethatinclassrooms

“with person-centered teachers,therearemoreengagements,more

respectofselfandothers,therearefewerresistantbehaviours,thereis

greaternon-directivity(studentinitiativeandstudent-regulatedactivities),

andtherearehigherstudentachievementoutcomes”(p.119).

Thethirdexampleisourownresearchintomeansofchanging

teacher theorising and practice in ways that willbring about
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improvementsintheschoolingexperiencesandachievementofMāori

studentsinmainstream,publicschools.In2001,webegantheresearch

forTeKotahitangabytalkingwithgroupsofYears9and10Māori

students,togetherwithmembersofthesestudents’families,school

principals,andteachers,abouttheircollectiveschoolingexperiences.

From these interviews,a seriesofnarrativesofexperiencewere

developed(Bishop&Berryman,2006).Incontrasttothemajorityof

theirteacherswhotended todwellupon theproblemsthatthe

children’sdeficienciescausedthem,thechildrenclearlyidentifiedthat

themaininfluenceontheireducationalachievementwasthequalityof

thein-classrelationshipsandinteractionstheyhadwiththeirteachers.

Theyalsoexplainedhowteacherscouldcreateacontextforlearningin

which Māoristudents’educationalachievementcould improveby

teacherschangingthewaystheyrelatedandinteractedwithMāori

studentsintheirclassrooms.Itwasclearfromtheirexperiencesthatif

Māoristudentsaretoachieveathigherlevelsandeducationaldisparities

aretobereduced,thenteachersmustrelatetoandinteractwiththese

studentsinadifferentmannerfrom themostcommonlyoccurring

approaches.

From theseinterviews,wedevelopedanEffectiveTeachingProfile

(ETP;Bishop,Berryman,Tiakiwaietal.,2003)thatformedthebasisof

theTeKotahitangaprofessionaldevelopmentinnovation,whichisnow

runningin49secondaryschoolsinNewZealand.Intheseschools,the
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mosteffectiveimplementersoftheETP arethosewhoseeMāori

studentschoolingexperiencesimprovedramaticallyandachievementrise

tothehighestlevelsinnorm-referencedstandardisedtests.

FundamentaltotheETPareteachers’understandingsoftheneedto

explicitlyrejectdeficittheorising asameansofexplaining Māori

students’educationalachievementlevelsandtheirtakinganagentic

positionintheirtheorisingabouttheirpractice.Inorderforteachersto

attaintheseunderstandings,teachersneedtobeprovidedwithlearning

opportunitiesforcriticallyevaluatingwheretheydiscursivelyposition

themselveswhenconstructingtheirownimages,principles,andpractices

inrelationtoMāoriandotherminoritizedstudentsintheirclassrooms.

Theyalsoneedanopportunitytoconsidertheimplicationsoftheir

discursivepositioningontheirownagencyandforMāoristudents’

learning.Practitionersneedtobeabletoexpresstheirprofessional

commitmentandresponsibilitytobringingaboutchangeinindigenous

andotherminoritizedstudents’educationalachievementbyaccepting

professionalresponsibilityforthelearningofalloftheirstudents,not

justthosewhotheycanrelatetoreadily.Thesecentralunderstandings

arethenmanifestedintheseteachers’classroomswheneffectiveteachers

demonstrateonadailybasis:thattheycareforthestudentsas

culturallylocatedindividuals;theyhavehighexpectationsforstudents’

learning;theyareabletomanagetheirclassroomsandcurriculumsoas

topromotelearning;theyareabletoengageinarangeofdiscursive
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learninginteractionswithstudentsorfacilitatestudentstoengagewith

othersintheseways;theyknowarangeofstrategiesthatcanfacilitate

learninginteractions;theycollaborativelypromote,monitor,andreflect

uponstudent’slearningoutcomessoastomodifytheirinstructional

practicesinwaysthatwillleadtoimprovementsinMāoristudent

achievement;andtheysharethisknowledgewiththestudents.

Ⅲ. Impact of teacher’s discursive positioning on 

educational success of migrants.

Thechildrenofvoluntarymigrants(asopposedtorefugeesandother

involuntarymigrants)tendtofallintotwogroups.Thefirstarethe

childrenofpeoplesfromthePacificIslandswhomovedtoNewZealand

inthedecadesfollowingWorldWarTwo,atimewhenmanyPacific

Island peoples (such as Samoans,Nuieans,Cook Islanders and

Tokelauans)movedtoNew ZealandduringthepostWorldWarII

economicboom insearchforemploymentandabettereducationfor

their children. These children clearly fit into the pattern of

minoritizationthatafflictsMaorichildreninNewZealandschoolsin

that,whilethesechildrentendtoremainatschoollongerthando

Maorichildren,theirachievementlevelsareactuallylowerthanthoseof

Maorichildrenwhichareinturnconsistentlylowerthanthoseofthe



66 국제이해교육연구 8(1)

majorityofEuropeandescendentNew Zealanders.Lowereducational

attainmentofthisgroupisamajordeterminantoflabourmarket

outcomes,consequentily,unemploymentforpeopleofPacificIslands

origins,despitemany,ifnotmostnowbeingborninNewZealand,is

highat16% (Maoriat14% -Maoriyouth35%),comparedto‘all’

unemploymentat6.7%.

Theothergroupofvoluntarymigrantsarethosewhohavemigrated

morerecentlyfromWesternEuropeandAsia.MostmigrantsfromAsia

tendtohavearrivedinrecenttimes,areofahighlyselectedgroup

becauseofthenew‘points’systemandmostlyhavebothparentsborn

overseas.IncomparisontomigrantswhohaveoneparentborninNew

Zealand,suchasthoseofPasifikadescent,orcitizenswhohaveboth

parentsborninNewZealand,thisgroupismorelikelytoowntheir

ownhome,andarelesslikelytohavelowhouseholdincome.Theyare

lesslikelytobethevictimsofcrime.However,theyreporthaving

“fourtimestheoddsoffeelingthattheydonotbelongtoNew

Zealandcomparedtothenativepopulation”(Woolf,n.d.p.5).

Hereagain,educationalattainmentisamajorindicatoroflabour

marketaccess.AnOECD(2009)reportusingPISAresultsshowsthat

inthoseOECDcountriesthatchangedtheirentrycriteriatoselecttheir

immigrantsonthebasisofhighlevelsofeducationalqualifications,

wealthandthehostcountrieslabourmarketneeds,suchasNew

Zealand,AustraliaandCanada,theaverageattainmentlevelofthe
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childrenofmigrantsisaboutthesameasforothersinthepopulation.

ThiscontraststomostEUcountrieswherechildrenofimmigrantsare

experiencingdifficultiesaccessingthelabourmarket(OECD,2009).

Hence,childrenofKoreanmigrantsinNewZealandarereportedas

experiencingeducationalsuccessandreadylabourmarketentry.

However,NewZealandschoolingposesproblemsforthisgroupof

migrants.Justasminoritizedstudentsarestereotypedbythepredominance

oftraditionaltransmission instructionalpracticesin classroomsthat

maintainscultural‘disguises’incomparisontosocio-culturalpedagogies

thatallowtheculturalexperiencesofstudentstobethebaseforfurther

learning,sotooarethechildrenofmigrantsfrom ContinentalAsia.

Suchpedagogiessupportthepersistenceofstereotypesof‘Asianstudents

beinggoodatmaths’,forexample.Inaddition,inclusivepedagogies

wouldimprovefeelingsofbelongingness,thatmeasurethatWoolf(n.d)

identifiesaboveasoneofthemajorfactorsaffecting satisfactory

integration.

AmajoroutcomeofthepoliticalandeconomiccolonisationofNew

ZealandbyEnglishspeakingEuropeansisthatunlikewhathappenedin

manyotherpartsoftheworld,thelevelofbilingualism inNew

Zealandislow,particularlyamongfirstlanguagespeakersofEnglish,

whopredominatepoliticallyandeconomically.Wherebilingualismoccurs,

itismainlyfoundinminoritylanguagegroups;amongMaorispeakers

andamongminorityethniccommunitiesincludingnewsettlerlanguage
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speakers.Bilingualism israreamongthemajorityofthepopulation,

whichconsistsprimarily(82%)ofNewZealandersofEuropeandescent

andexpectingschoolstomaintainotherlanguagesisnotpracticableas

nolanguageotherthanEnglishfeaturesinthetoptenmostpopular

subjectsatsecondaryschool.

Thelowincidenceofbilingualism amongfirstlanguagespeakersof

EnglishinNewZealandisbeingfosteredbythesomewhaterroneous

impressionthatEnglishistheinternationallanguageandistherefore“all

thatweneed”.AsaresultitisfeltthatNewZealandersonthewhole

havelittleneed to learn otherlanguagesforotherthan purely

utilitarian(economicandtrade)reasons.Hence,muchismadeofthe

benefitsfortradeandtourismoflearningthelanguageof,forexample,

ourtradingpartners,theJapanese,theKoreansandincreasinglythe

Chinese.Thenon-utilitarianreasonsforlanguagelearning;intellectual

benefits,personalpleasure,access to culturalunderstanding,and

languageandculturalmaintenancearenoteasilypromotedfromwitha

monolingual/utilitarianapproach.Yetmostmigrantgroupshavestrong

aspirationsforthemaintenanceofthehomelanguagefortheirchildren.

Despiteattemptstodevelop languagemaintenanceprogrammesfor

languagesotherthanEnglish,survivaloftheselanguagesamongNew

Zealandlanguagecommunitieshastocontend with thecontinued

dominanceofEnglishasamedium ofinstructionandtheneartotal

dominanceofEnglishintheelectronicandprintmedia.
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Monolingualismhasaremarkableimpactoncommunitylanguagesin

New Zealand.In astudyundertaken overtwentyyearsagoof

communitylanguagelossin Wellington (thecapitalcityofNew

Zealand),JanetHolmes(1990)identified that“languageshiftsto

English occursoveratmostfourgenerations,and issometimes

completedinasfewastwo.Therateofshiftappearstobegreaterfor

somethanothers,butthefactofshiftandthedirectionoftheshift

seem inevitable”(p.19).Whilethisstudywasundertakensometime

ago,therehasbeenlittlechangeinNewZealandthatwouldsignal

thatthesefindingsarenotjustarelevanttopresentdayNewZealand

astheywerethen.

Holmes’(1990)meta study covered threecommunity language

groups;theChinesecommunitywhofirstcametoNew Zealandin

significantnumbersinthe1880’s.TheGreekcommunityinWellington

whichwasestablishedinthe1920’sandthemajorityoftheGreek

communityarethereforesecond and third generation Greek New

Zealanders.ThethirdgroupwastheWellingtonTongancommunity

whichisthemostrecent,datinglargelyfrom the1960’s.Mostadults

ofthesePacificIslandcommunitiesarefirstgenerationNewZealanders.

Thesethreecommunitieswereusedtotracelanguageshiftinan

immigrantpopulationoverfourgenerations.

Communitylanguagesdonotdisappeareasily.Whattendstohappen

isthatthe“languageslowlyretreatsfrommorepublicsettingstomore
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privateones,asthenumberofproficientspeakersdiminishes”(p.20).

Thecurrentpatternoflanguageuseamongthethreecommunities

illustratesthisclearly.In theTongan community,peoplein the

communitystillsafelyassumethatapersonwhoisTonganwillspeak

Tongan.Bykeepingclosecontactwithoneanother,athome,socially

andevenatworkTongansareabletousetheirlanguageoften.

WhereasintheGreekcommunity,despitearelativelycloseresidential

andoccupationalproximity,young Greeksfind iteasiertospeak

English,yetwillspeakGreektoolderpeopleofthecommunity,

irrespectiveofthelocation.ThissituationalsopertainsintheCantonese

Chinesecommunity.ChineseisgenerallyspokentoandbyolderChinese

butsignificantlymainlyinChinesedomainswithamarkeddeclineof

proficiencyamongtheyoungergenerations.

Themessageherefornew migrantgroupsisthat,despitemost

migrantshavingaspirationsthattheirchildrenandgrandchildrenwill

continuetobeabletocommunicatewiththeirwiderfamilies,the

realityisthattheassimilationistideologyissuchthatsuchaspirations

areunlikelytobemet,especiallywhenintermarriagebecomesareality.

Ⅳ. Summary and Recommendations

Positive classroom relationshipsand interactionsare builtupon
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positive,nondeficit,agenticthinkingbyteachersaboutstudentsand

theirfamilies.Agenticthinkingviewsthestudentsashavingmany

experiencesthatarerelevantandfundamentaltoclassroom interactions.

Thisagenticthinkingbyteachersmeanstheyseethemselvesasbeing

abletosolveproblemsthatcometheirwayandashavingrecourseto

skillsandknowledgethatcanhelpalloftheirstudentsandthey

believethatalloftheirstudentscanachieve,nomatterwhat.Agentic

thinking isfundamentalto the creation oflearning contextsin

classroomswhereyoungMāoripeopleareabletobethemselvesas

Māori,tobringwhom theyareintotheclassroom,whereMāori

students’humourisacceptable,wherestudentscancareforandlearn

witheachother,wherebeingdifferentisacceptable,andwherethe

powerofMāoristudents’ownself-determinationisfundamentalto

classroom relationsand interactions.Indeed,theinterdependenceof

self-determiningparticipantsintheclassroom createsvibrantlearning

contexts,which in turn are characterised by the growth and

developmentofqualitylearningrelationsandinteractions,increased

studentattendance,andengagementandachievementbothinschool

andonnationallybasedmeasures.

Fundamentaltotheseclassroomsisteachers’discursive(re)positioning,

whichisanecessarybutoftenoverlookedconditionforeducational

reform;thesufficientconditionsaretheskillsandexperienceteachers

needtodevelopeffectivecaringandlearningrelationships.Inthisway,
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theorisingfromwithinarelationaldiscourseaddressesthelimitationsof

theculturalistpositionthatpromotesqualityteachingbutgiveslimited

considerationtotheimpactofpowerdifferentialswithintheclassroom,

school,andsocietysuchasthosethatmanifestthemselvesinteachers

drawing upon deficitdiscoursestoexplain theiruseofineffective

pedagogies.Italsoispreferabletothestructuralistposition that

promotesaredistributionofresourcesandwealthinsociety,yetgives

onlylimitedconsiderationtotheagencyofteachersandschoolleaders

andpolicymakersatalllevelsofeducation,allowingthemtoabrogate

theirresponsibilities.Whilebothoftheseconsiderationsarenecessary,

whatismissingfrom muchcurrentdebateabouttheinfluenceson

(indigenousandotherminoritized)students’achievementisamodelthat

promoteseffectiveandsustainableeducationalreform drawnfrom a

relationaldiscourse.
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